
INTRODUCTION

Gender roles and socialisation :
Children learn the values and norms of the society through the process of socialisation.

Gender socialisation is a subset of socialisation which focuses on how society socialises girls
and boys into appropriate behaviours. There are many agents involved in the socialisation
process which transmit the traditional gender roles in children. Families act as the primary
source in the process of socialization in society and the schools play the second major role in
socializing young children. Socialization that occurs in schools can be instrumental in reinforcing
or changing what has already been learned in families which usually interact with girls and
boys differently. Ann Oakley (1972) in Sex, Gender and Society postulated four ways in
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ABSTRACT
The paper discusses gender concerns in the content of curriculum at the school level. It discusses
gender stereotypes in the education system specifically in the textbooks which are the primary
sources of information to children. When children enter the school environment, the images of
females and males portrayed in textbooks, shape their concept about gender and consequently
their own self image influencing their behaviour and aspirations. Studies reviewed reflected
that females are not only underrepresented but both females and males have been depicted in
gender stereotyped ways in textbooks across the world over the years. Representation of
gender in textbooks reinforces the gender biases and stereotypes already existing in our society.
They influence their visions of who they are and what they can become. The distorted images
and portrayals can have a detrimental effect on the construction of gender identity among
young minds since they do not bring into focus the diversity of roles that women and men play
or can play in their real lives. The picture is bleak across the globe as the research reveals that
most of the countries, developing or developed, present girls and boys in stereotypical gender
roles in their textbooks. There have been stereotypes seen in language used, visuals, depiction
in occupation and overall representation of women and men.
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which socialisation into gender roles occurs. These are manipulation, canalisation, verbal
appellations and different activities. Manipulation refers to encouragement of behaviour that
is seen as normal for a child’s sex and discouragement of behaviour seen as abnormal or
normal for the other sex. Typically, parents spend greater amounts of time with the manipulation
of girls than with boys where by manipulation may include stressing the importance of
appearance in girls, brushing their hair, etc. Canalisation refers to drawing the child’s attention
towards gender identified toys. Boys and girls are given toys, clothing, sports equipment, and
other objects that are often culturally identified more with one gender than the other. Boys’
toys tend to encourage physical activity, whereas girls’ toys tend to stress physical proximity
and mother-child talk. This promotes different activities between boys and girls. Also, different
Verbal Appellations are given to the same behavior or different words and phrases are used
with different sexes. This involves giving children nicknames or pet names that are appropriate
for their gender. For example, little angel for girls and little monster for boys. Also, parents or
family members encourage children to involve themselves in different activities. For example,
girls staying inside to help their mothers cook while boys may be given permission to roam
outdoors.

These methods identified by Ann Oakley describe how the family can be considered
the most important influence on gender identity as it shows that children can be socialised
into their gender identity by the family from a young age. However, when children grow up
and get exposed to the world outside their home when they begin schooling, school and the
curriculum become instrumental in socialising them into gender roles. If girls and boys are
treated differently even in their schools through their teachers, the books, the school curriculum
and the school environment then it can further reinforce the traditional model of how they
should look, act and behave. In this way, the school and the curriculum they follow become
important catalysts which influence children’s thoughts and actions. Therefore for socialization
to be effective, schools must provide gender neutral environment to girls and boys and the
curriculum must try to generate gender sensitivity among them to build a better future free of
stereotypes.

Oakley’s work on socialization into gender roles is also supported by other studies
conducted in the 1990’s. For instance, Brown and Gilligan (1992) examined the relational
aspects of girls’ development and noted that in the process of teaching girls to be ‘nice’, they
are also taught to suppress their individual voices in relationships. The socialisation of girls
creates almost perfect students who sit quietly and listen, wanting to please their teachers.
Another study brought into focus the differences in socialization patterns of young girls and
boys. According to Elder (1995), throughout the process of socialization, girls in contrast to
boys, are taught to focus on feelings, connections to others and attention to their appearance.

Curriculum and gender equality :
With regard to the formal education system, the curriculum can be described as formal

and hidden curriculum. Formal Curriculum, refers to the individual academic subjects while
the Hidden Curriculum, is a set of values, attitudes and norms that are implicitly conveyed to
students by teachers’ actions and by the organisational processes operating inside the classroom
and the school environment.
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The content and the process of education found significant space even in the Millennium
Development Goals Report 2005 which recognised that the textbooks could reinforce gender
stereotypes by casting women in subordinate roles. Teaching methods and classroom
transactions have gender biases, with boys getting more attention and affirmation from
teachers than girls (UNDP, 2005). Now we have moved to Sustainable Development
Goals(SDG) to be achieved by 2030, SDGs 4 (Ensure inclusive and equitable quality education
and promote lifelong learning opportunities for all) and 5 (Achieve gender equality and
empower all women and girls) focus on gender equality. It supports the development of
curriculum and textbooks  free from stereotypes and discrimination since gender bias in
textbooks can affect children’s self-esteem, lower their engagement in schools and limit
their expectations about their future opportunities, including career options.

In this paper, the focus will be on the formal aspects of the curriculum, specifically the
role of textbooks in gender socialization of young children.

The formal curriculum is a strong tool to transmit and transform the culture, values and
beliefs of society to the learner. The formal curriculum is implemented through the textbooks
and learning material. The National Curriculum Framework (2005) document recognized
that: “We must use text books as one of the primary instruments for equality, since for a
great majority of school going children, as also for teachers, it is the only accessible and
affordable resource for education”. The bias and stereotypical gender role portrayal in the
textbooks used to impart the lessons of the curriculum cannot be ignored. Research has
shown that “students spend as much as 80 to 95 per cent of classroom time using textbooks
and teachers make a majority of their instructional decision based on the textbook” (Sadker
and Zittleman, 2007).

Since every society has its gender belief system and gender stereotypes, the same
images of men and women are reflected and portrayed in their formal curriculum. When
children enter the school environment, the images of male and female portrayed in books,
shape their concept about gender and consequently their own self image, their behaviour,
their aspirations and their expectations. If any change in the gender stereotypes is planned,
serious and concerted efforts are required, firstly to analyse the learning material and secondly,
to present those desired modified images (Mirza, 2006).

The concern for incorporating women’s issues in the syllabus and textual material was
given emphasis at the first National Conference on Women’s Studies (NCWS) in 1981.
Review of curricula in different disciplines undertaken by the NCWS highlighted the absence
of women/girls in the curricula. Since then there has been a serious concern for incorporating
women’s issues, experiences and contributions visibly in the curriculum. Textual materials
prepared in the Indian context attempt to depict girls and women through visuals and content,
aimed at building a positive image of women’s contribution in different spheres. However,
studies conducted by the Department of Women’s Studies in the 1990’s showed that a
partial approach of inclusion of women in different disciplines was adopted. Stereotypes
were visible in depicting women’s contributions.

Representation of gender in textbooks in India:
After the 1986 National Policy on Education which called for a removal of gender bias
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in textbooks, studies were conducted which still found gender stereotypes and under
representation of women in textbooks. DiptaBhog (2002) looked at NCERT’s language
textbooks for classes III, V and VIII as language textbooks are supposed to expand the
horizons of the children, to increase their ability to think and to inculcate values within them.
She analysed that boys in all the three textbooks were shown to have greater mobility as
they travelled to various places on their own and possessed the ability to comment on and
describe new experiences while women were shown as naïve, lacking knowledge and not to
be taken seriously. Out of 75 lessons that she reviewed, 34 i.e. nearly 50% had only male
actors in text with no female characters in the narratives. Only eight (8) lessons represented
women as achievers which included a chapter which highlighted the achievements of women
swimmers, another one described girls as active participants in sports day celebration and
two chapters had biographical accounts of Rani Laxmibai and Madam Curie. However,
these also portrayed these women achievers in stereotypical ways. For instance, Rani Jhansi
who was a great fighter was vulnerable to depression at the death of her husband and son.
Before fighting with the British, she had to pray every morning as she is shown to be surrounded
by doubt and uncertainty while no such doubts surrounded men in any of the narratives. In
another biography, author mentions Madam Curie even on being busy with her lab experiments
did all the household work herself. She would wash the clothes, cook food and wash dishes.
Their biographical accounts were found be different from biographies of male achievers
where the men were depicted as clear about what they were doing and what they wanted to
achieve. I think it is really a sorry state for women that their success in their professions is
measured by how successfully they are able to manage their household chores with the
work that they do outside. It is being projected in the textbooks that women can be called
successful or achievers only when they are able to create a work and home balance while
there is no such pressure being put on men by the society. Any deviation from the ideal
image of females represented in the textbooks could lead to building up of emotional distress
and guilt among young girls which they would carry throughout their lives as they grow up
and face similar situations at work and home.

Other studies on analysis of NCERT school textbooks also indicate that women lack
visibility in the official school curriculum and the lessons are largely male centric. Karlekar
(2002), drawing on a 1986 study of the Hindi textbooks published by the NCERT, Delhi,
showed that the ratio of boy-centric stories to girl-centric stories was 21:1. Of the 13 English
language textbooks published by the Central Institute of English and Foreign Languages,
Hyderabad, boy-centric stories outnumbered girl centric stories by 81:9. This huge difference
in representation of men and women in textbooks can reinforce the beliefs of young girls and
boys in the male dominated natured of society that we live in. Young girls will see no or very
few female role models whom they could look up to for building their careers in economically
productive professions.

There have been significant changes in terms of how women and men have been
presented in these textbooks over the years. However, there is still a long way to go. According
to a recent report published by NCERT in 2014 on gender analysis of 18 primary NCERT
textbooks, while all the textbooks attempted to highlight gender concerns, there were elements
of stereotypes in some textbooks. Men were shown mainly in a variety of professions whereas
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women were mainly shown as homemakers, teachers, nurses and doctors. In the English
textbooks, a large number of characters were men/boys. A Class III Environmental Studies
textbook had women in stereotypical role of fetching water. Similarly another lesson, ‘Work
We Do’, had stereotypes reflected in the section on household work. In Hindi textbooks,
gender evaluation report noted stereotypical adjectives often used. Like in a poem ‘Pagdi’, a
woman was referred to in negative terms, in another poem ‘Patang’, only boys flew kites
while a girl child watched. In a lesson on work, a woman was shown in her typical role,
cooking. There was similar gender bias in other lessons as well (The Indian Express, February
5, 2014).

Other researches demonstrated that the picture is not very different if we look at state
level textbooks. In a study of school textbooks in West Bengal, it was seen that women were
generally portrayed as passive, dutiful, and confined to the home. Women were shown as
powerless and depicted as peasants and manual labourers. The curriculum and textbooks
served to maintain the status quo in the larger socio-cultural context in the state (Scrase,
1993).

In an analysis of English textbooks from Standard I to IV in Tamil Nadu, it was seen
that textbooks reinforce gender stereotypes not only in occupations and language used in
textbooks but also in games. Boys were shown in outdoor games and activities that included
more physical activity, team work and higher level of competition like football, cricket, hockey,
etc. Team leadership, management, group leadership and tasks that involved physical strength
were seen as men’s domain, and these were reflected in these gender stereotyped plays.
While girls were shown in more indoor games which were more sedentary or required less
physical activities like blind folding, playing with pebbles, playing with sand and drawing.
There were also gender stereotyped games and activities associated with girls like hopping,
skipping, hop scotch etc., depicted in these textbooks. The books also reinforced gender
specific teams where girls and boys played differently, instead of promoting healthy inter-
gender interaction. Very few games like chess, carom, kite making, clay modelling were
depicted wherein both girls and boys participated together. By perpetuating gender stereotyped
games and activities, these textbooks promote gender discrimination and gender inequality
giving the message that girls and boys have different gender roles (Amruthraj, 2012).

A study conducted in Rajasthan analysed the CBSE textbooks of Hindi, English, and
Social Studies of standard VIII from gender perspective. It found the absence of women
starting from the initial stage of textbook writing. Ratio of female to male authors was found
to be highly skewed i.e. 66.66% male authors while 33.33% female authors (Kumari, 2014).
Content and visual analysis of Hindi textbooks, titled‘ basant’ and ‘bharatkikhoj’ revealed
39% female characters and 61% male characters being represented as central character
i.e. men were depicted in the stories as central characters more as compared to women.

The above studies conducted in various Indian states reflected that females tend to be
greatly under represented and both males and females have been depicted in gender-
stereotyped ways in textbooks across the Indian states over the years. Based on the studies
reported, the analysis of textbooks suggests that the textbooks with gender stereotypes
reinforce the social identities of male and female. Representation of gender in textbooks
involves a common pattern which is based on distorted portrayals of gender roles that reinforce

GENDER BIAS IN TEXTBOOKS ACROSS THE WORLD



Internat. J. Appl. Home Sci. | Mar. & Apr., 2017 | 4 (3 & 4) (229)

the gender biases and stereotypes already existing in our society. They offer poor role models
for girls and boys since they do not bring into focus the diversity of roles that women and
men play in their real lives. This is instrumental in shaping girls’ and boys’ visions of who they
are and what they can become and such distorted images and portrayals can have a detrimental
effect on the construction of gender identity among young children. Linked to this, in many
countries, gender stereotyped choice in courses of study is evident through the enrollment
numbers. Girls are led away from mathematics and science. Meanwhile boys remain
disadvantaged and relatively unaided in reading and language skills in countries where they
are behind in these areas (Blumberg, 2007). Hence, there is an urgent need to represent
women and men appropriately and more realistically in the textbooks in order to break the
already existing stereotypical images of gender roles prevailing in society. In order to not
reinforce the already existing gender stereotypical images and inappropriate socialisation
that young girls and boys may have undergone within their families, textbooks must be
gender sensitive.

Representation of gender in textbooks around the world:
A study conducted on Punjab board English language textbooks of classes VII to X in

Pakistan also concluded that gender biases in school textbooks need to be addressed.
Representation of women needs change. In these textbooks, many examples, pictures and
exercises showed that women were meant to stay within traditionally allocated roles including
cooking, cleaning and looking after children. The only knowledge and skills they required
were their roles as mothers and good, obedient wives. For instance, the lesson on, ‘Family
Relations’ focused its entire attention on showing that a woman’s identity is with her husband
after marriage and she is no longer known by her own name but as ‘Mrs’ So and So. ‘Mrs’
being a gender biased term passes on a message about the subordinate status of a woman
within the family unit and larger society as a whole.

Apart from this, the language used in the text of class VII textbook is gender biased
itself. ‘He’ has been used in the examples to explain a point reinforcing in the minds of young
children that women do not have an identity of their own. Another chapter on ‘Going on a
Holiday’ reinforces traditional gender roles based on the binary division of male as the active/
rational and female as passive/irrational. The father in the story took the decision to go on a
family holiday while the mother made tea. Women who have played important parts in
history had been totally ignored in the textbooks. Instead, a gender based division of roles
woven into almost all the exercises and stories in these books is evident in use of statements
such as ‘Pakistani soldiers are among the bravest in the world’, My brothers work in a
factory ..’ ‘… their sisters wash clothes,’ ‘Imrana made some tea’ and ‘She was combing
her hair’. The fact that there are countless examples of brave women in history and large
numbers of women work in factories and men also comb their hair and have been known to
make tea and wash clothes is ignored. Also ignored is the fact that most professional cooks
and laundrymen in Pakistan are men (Mattu and Hussain, 2003).

Another study in Pakistan investigated the representation of females in the textbooks of
Urdu and English for secondary school classes. The document analysis was used as the
method to anlayse two Urdu and two English textbooks of classes IX and X. Regarding the
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sex ratio of human characters, it was found that out of 727 human characters, 69 per cent
were male and 31 per cent female in Urdu books and among the 245 human characters in
English books, 72 per cent were male and 28 per cent female. Regarding the occupations
assigned, men had been assigned a wide range of activities. The work associated with male
images involved intellect, seeking knowledge, political and religious activities. On other side,
female images were found to be associated with service-oriented work e.g., housewife,
seeking knowledge, religious activities and very small proportion as working women. (Khurshid
et al., 2010)

Moving to a study conducted in another neighbouring country, Afganistan which aimed
to investigate gender roles in the new Pashto Language textbooks (grades 1-6)  based on
Afghanistan’s National Curriculum Framework, 2003. It was found that the textbooks were
male biased in texts, illustrations and language. Female roles depicted in illustrations and
texts included most passive and stereotypical ones such as mostly looking after children and
house chores while males were depicted in more active roles both inside home and outside
home. Women figured significantly less prominently than men as leading actors in texts.
Women appeared primarily in the role of housewife and mother, and when they were depicted
as working outside the home, they were shown to occupy traditional female jobs such as
teacher, vaccinator etc. Women/girls tend to be portrayed as  passive and dependent while
men/boys are shown as more intellectually inclined, active, adventurous, and forward-looking.
Male-centered language was used in the analyzed texts. Male words and common nouns
were used to refer to all human beings. Women were excluded from the very first page of
the textbooks in the message from Minister of Education. In Pashto language, when  boys
and girls are addressed, the common nouns referring to boys and girls are spelled differently.
In the official message from textbooks issued by the Ministry, common nouns referring to
only  boys were used (Fahim, 2010).

Another study investigated how gender roles are represented in Iranian EFL (English
as a Foreign Language) and AFL (Arabic as a Foreign Language) textbooks in order to
identify micro and macro factors that may contribute to depictions of gender in Iranian
textbooks. EFL textbooks portrayed western culture and were to enable students to
communicate with English speakers. Consequently, it was not expected to see much of
traditional and religious contexts in Iranian EFL textbooks of grade XI. On the other hand,
AFL textbooks were mostly written in order to enable students to read the Quran and to
communicate with people from other Islamic/Arab countries. Therefore, it was expected to
see more of the Islamic culture and traditions in these textbooks. The pictorial analysis of the
EFL textbook showed that males were depicted significantly more than females. The content
analysis of the text also showed that males were named significantly more than females and
they were the subject and the object of sentences mostly. The only category in which females
were mentioned more than males was the category of females’ work at home. Also, the
occurrences of feminine nouns and masculine nouns were imbalanced and males were more
prevalent in “firstness” than females with a ratio of 40/100. It was expected that the ESL
textbook would present less gender bias in comparison with other textbooks in Iran because,
traditionally, EFL textbooks portrayed western culture and most of the original sources of
EFL textbooks used to be mainly American or British sources. However, the results of this
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study did not support this hypothesis. In contrast, the results showed that no matter which
method (pictorial, textual) was used, or which criterion in these methods were considered,
with no exception males were presented significantly more than females. The results of
gender roles analysis in the AFL textbook, was even more unbalanced with respect to a
focus on males as AFL textbooks were mostly written in order to enable students to read the
Quran and to communicate with people from other Islamic countries. The frequency with
which females were depicted/cited in occupational roles/settings was only seven in the EFL
textbook and zero in the AFL textbook. So the gap in gender presence in AFL textbook was
significantly deeper than that found on the EFL textbook. A closer look at the data showed
that in ten criteria (either pictorial or textual), the frequency of female presence was zero
and in almost all categories the ratio of female to male was less than 50/100. More accurately,
the range of the ratios was from 0/100 to 59/100. Overall, these findings show that both
textbooks were extremely traditional in presenting stereotypical gender roles and activities.
These were not a true reflection of the Iranian society. The findings simply depict the
viewpoints of the textbooks’ authors and particularly the ideology of the government in
power as the public education in Iran is under direct influence of the government. Iranian
public textbooks are developed under the direct supervision of educational authorities and,
hence, they implicitly and explicitly maintain social control consistent with certain religious
and political beliefs. For example, all women including children depicted in these textbooks
were depicted in hejâb. While in reality, even in the most religious families women do not
wear hejâb inside the house and female children are not supposed to have hejâb even in
public. Therefore, these textbooks were found to be more prescriptive (prescribing hejâb for
students) rather than realistic (Baghdadi and Rezaei, 2015).

In a study conducted in Central and South Eastern Europe on textbook biases, it was
found that there were very few examples of men involved in domestic activities resulting in
domestic work being presented as women’s work and inappropriate for men. Primary school
textbooks in Romania depicted women as school teachers, villagers, fruit or flower sellers,
while men had been represented as astronauts, police, physicians and actors, (Magno et al.,
2002). This depiction of men in more technical and profitable career and women in low paid
occupations can in turn affect the career choices of the young girls and boys when they
grow up.

It is seen that women and men are represented in stereotypical ways not only in primary
and secondary level textbooks, but also in textbooks used for preschoolers. In this context, a
study conducted in Slovenia analysed visual images in three English language textbooks,
Playway to English 1 (Cambridge), Cookie and Friends (Oxford: University press) and Magic
adventure 2 (RokusKlett) for young learners of age 6. For each textbook, gender analysis
was done. Gender stereotypes could be seen in the number of female and male characters.
All textbooks presented female characters as taking care of children or dolls and the male
characters as playing. It was shown that boys were the leaders and girls followed. The boys
were presented as the ones who do what they want (playing football with friends) while the
girls were into families and were shown as baby-sitters or cooking in the kitchen and presented
as attentive, warm persons who obeyed their parents. The analysis of illustrations showed
that females and males were presented in roles that society approved as good for their sex.
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(Sovic and Hus, 2015)
Another study conducted in Jordanaimed to examine the representation of gender and

gender roles in an English language text book named, Action Pack for grade X. The study
also looked at the depiction of both males and females in social and domestic settings. The
results of the linguistic and visual analysis showed that theratio of female to male characters
in the textbook was nearly 1:3. Women were depicted in social settings such as child caretaker,
housewife, archaeologist, tourist, business person and student while men were depicted in
more social settings than women. Men monopolised a variety of roles such as writer, tour
guide, university professor, artist and policeman (Nofal and Qawar, 2015).

Now talking about gender representation in textbooks in a developed nation like United
States, girls were shown as subordinate to their brothers and receiving no recognition for
their accomplishments in the earlier studies but there has been progress in reducing the
worst examples of sexism in textbooks and curriculum but the battle has not been completely
won yet (Blumberg, 2007).

A research study evaluated American history text books for gender balance. Elementary,
middle school, and high school texts were assessed for the number of male and female
historical figures in text content and illustrations. Three K-12 2005 editions of American
history textbooks from different publishing companies were evaluated for gender balance
namely, Growth of a Nation for grade two. Creating America: A History of the United States
for middle school, grades 7-9, and America: Pathways to the Present for grades 9-12. Content
analysis was done for each of the three textbooks and the number of males and females
were calculated. While there were more than three times as many males than females in
elementary textbook, in high school textbook, that ratio increased to more than six times
more males represented than females. In both text content and illustrations, all three American
history textbooks evaluated in this study contained significantly more males than females
(Chick, 2006).

Conclusion and Recommendations:
It can be concluded that since textbooks reflect the curriculum, they are extremely

important sources of information for young students. On reading about the studies conducted
on textbooks across the globe, it can be said that most of the countries presented girls and
boys in some or the other stereotypical ways in their textbooks. Stereotypes were seen in
visuals, texts, depiction in occupation and overall representation of men and women. Many
similarities were seen in the studies reviewed including, women and girls under represented
both in texts and visuals and women and men shown in gender stereotyped jobs and
occupations. In these textbooks, young children are constantly being exposed to the message
that males are superior and females are inferior. It is seen that women are largely invisible in
the text and visuals. And if at all they are present, they are depicted as silent observers or
engaged in their socially acceptable role of a wife, mother, cooking in the kitchen, cleaning or
washing clothes. This is really detrimental to the socialization of the young minds as they are
being made to believe in such stereotypical gender roles from their foundation years. In
societies where they already enter the school environment with a preset belief about gender
roles and occupations from their socialization in families, the textbooks further reinforcing
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their belief system will further reiterate the gender biased ideology in their minds.
It is extremely important and necessary to remove such biases from the content, visuals

and exercises from school textbooks beginning right from preschool till higher secondary
level across all states and countries. From the studies reviewed, the stereotypical depiction
of women and men, boys and girls in the textbooks can be called as a universal phenomenon.
If as a society, we want to broaden the potential for growth and development of both women
and men, we need to address this issue at the earliest. Otherwise, we can only expect that
the formal curriculum at schools would further reinforce the traditional gender roles that
young minds have been socialised into from their families and other sources of socialisation.

In terms of language used, it can be recommended to pay attention to the ‘first-ness’ in
representation of gender. The textbooks need to address both females and males equally. It
is important to substitute ‘he’ which is universally used with a more specific ‘she’ or ‘he’
depending on the context or use ‘she/he’ where both sexes are applicable in the subject. The
approach of using only he/his/him is a sexist approach and needs to be substituted with a
more gender neutral approach. The use of plural pronouns like ‘they/them/their’ instead of
‘he/she/her/him’ is a good alternative.

In terms of appropriate representation of both the sexes in both visual and text, both
women and men should be shown in realistic roles depicting a progressive society. Instead of
constantly showing women in their traditional roles of nurturing and taking care of home,
husband, children and in-laws, they should be shown in other economically productive
professions such as doctors, engineers, lawyers, architects, etc. However, that doesn’t mean
that the domestic work that they do should be looked down upon or criticised. In fact, it is
equally important to acknowledge the fact that men may be equally interested in cooking and
becoming professional chefs. Men may also like to care for their children and play with
them. Men may not always like to masculine or engage in sports and therefore they need to
be relieved of this burden of macho image. So whether talking about unpaid tasks performed
at homeor paid professions people may be engaged in outside home, stereotypes need be
done away with in order to depict a more realistic and progressive society and inculcate the
right gender ideologies in the mindset of young girls and boys.

Teachers majorly rely on textbooks for imparting knowledge to their students irrespective
of the grade and standard. Hence, the textbook writers and authors need to be careful about
all the above aspects. It is not just the visibility of women and girls which is important, but
correct and fair representation of each gender is imperative.
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